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Abstract

This paper provides an overview of the development of research on second language learners’
understanding of conversational implicature both domestically and internationally, aiming to reflect
the current state of research in this area. The results show that: 1) Pragmatic research on
conversational implicature is becoming increasingly mature and systematic; 2) The research subjects
are primarily college students, with limited studies on the pragmatic comprehension of junior high
school students and primary school students; 3) From the perspective of interlanguage pragmatics,
research on conversational implicature mainly explores the factors affecting L2 conversational
implicature comprehension such as types of conversational implicature, second language proficiency,
and language contact or exposure; 4) The number of research on conversational implicature
comprehension in China is limited and the instructional effects on L2 pragmatic comprehension is
scarcely explored. At last, the paper concludes with recommendations for future directions of the
studies on implicature comprehension.

Keywords: conversational implicature, Chinese EFL learners, conversational implicature
comprehension

1. Introduction (Li & Zou, 2015). As one aspect of pragmatic
competence, pragmatic comprehension refers to
the ability to recognize the intention in the
speaker’s utterance (Taguchi, 2008). Existing
studies on pragmatic comprehension of English
learners mainly focus on the understanding of
specific indirect speech act (Cook & Loddicoat,
2002; Holtgraves, 1999; Taguchi, 2002), and
studies on  conversational  implicature
comprehension (Bouton 1988, 1999; Taguchi
2005, 2007, 2008) have not been investigated

Since Hymes (1972) proposed the concept of
communicative competence (communicative
competence), as an essential part of it, pragmatic
competence has attracted growing attention of
the applied language researchers. The relevant
empirical and non-empirical studies have been
gradually systematic and refined. As a part of
communicative competence, it is not isolated,
instead, it is the guarantee and method for
people to effectively use and understand

language in the concrete use of language (He &  Sufficiently.
Zhang, 2003). Pragmatic comprehension is the Conversational ~ implicature, a concept
prerequisite for successful pragmatic expression introduced by H.P. Grice, involves the
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interpretation of meanings that go beyond the
literal content of statements based on context
and shared knowledge. For Second language
learners (L2  learners), grasping these
implicatures can be particularly challenging due
to significant cultural and linguistic differences
between native language and target language. In
this paper, the academic journal papers on
second language learners’ comprehension of
conversational implicatures are retrieved and
analyzed from the perspective of research trend,
research subject and research content, aiming to
reflect the research status of L2 conversational
implicature ~ comprehension and provide
implications and recommendations for its future
research.

2. Theoretical
Implicature

Basis of Conversational

This section introduces cooperative principle
and relevance theory as theoretical basis in the
comprehension of conversational implicatures.

2.1 Cooperative Principle

Grice (1975) claimed that a conversation is built
upon four maxims that participants follow:
quantity, quality, manner, and relevance. The
maxim of quantity tells us not to say too much
or too little, while the quality maxim tells us to
be truthful and not to lie. The manner maxim is
about being orderly and avoiding ambiguity,
while the relevance maxim means making a
relevant contribution to the conversation in
progress. These maxims function as a set of rules
for communication, guiding how we understand
meaning. When the speaker produces an
utterance, the listener understands that the
message is relevant to the ongoing discourse
and draws the most plausible interpretation of
the utterance.

Although the conversational maxims of CP
guide the ways in which the participants speak
in conversations, the participants do not always
observe the conversational maxims. They fail to
abide by one maxim of the conversational
maxims in various ways, such as flouting a
maxim, violating a maxim, infringing a maxim,
opting out a maxim, or suspending a maxim
(Allot, 2016; Thomas, 1995). Among these
different ways, flouting which is blatant
violations of one or more maxims has been the
most important one because flouting a maxim
generates conversational implicatures. When a
participant blatantly fails to abide by one or
more maxims, with an intention of giving rise to
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a conversational implicature, the participant
attempts to make the hearer grasp the
underlying meaning beyond what is said in the
surface form. When a conversational implicature
arises by the participant’s flouting a maxim, the
maxim being flouted is called to be exploited
(Grice, 1975).

One or more maxims of the conversational
maxims can be exploited to generate a
conversational implicature in a conversation.
Therefore, the conversational maxims can be
used to explain how conversational implicatures
arise in the conversation and how hearers
comprehend conversational implicatures (He &
Ran, 2009). That is, they function as a set of rules
to explain how the speaker produces
conversational implicatures and how the hearer
comprehends implied meanings in the
utterances and draws the most plausible
interpretation. The exploitation of
conversational maxims can provide explanations
for comprehending conversational implicatures.
More specifically, when the learners are
confronted with a flout of a maxim, they will
assume that the speaker is cooperative in the
conversation and intends to express the
additional meaning by flouting a maxim.

2.2 Relevance Theory

Sperber and Wilson (1995) advanced Grice’s
(1975) theory in several important ways. First,
they condensed Grice’s four maxims into one,
i.e, the maxim of relevance, claiming that the
four maxims often overlap. By condensing the
four maxims into one, Sperber and Wilson
underscored the central role of the principle of
relevance in communication. When an utterance
is presented, people automatically seek
relevance of the utterance even when it is largely
unrelated to the preceding information.

Another contribution of Relevance Theory is the
theory’s  solid grounding cognitive
psychology. Sperber and Wilson explained the
process of meaning comprehension as an
asymmetry between contextual effect
processing load. The contextual effect indicates
saliency of meaning presented, while the
processing load refers to the degree of effort
required for comprehension. When the
contextual effect is strong (or meaning is
salient)) we do not have to process many
contextual cues to detect meaning; as a result,
our processing load decreases. When we
comprehend  meaning, many  different

in
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assumptions come to our mind. Among those,
we select the assumption that has the greatest
contextual effect (or most relevance) for the
smallest processing load. Several factors affect
our processing load: linguistic complexity,
number of contextual cues to be processed, and
accessibility of the cues (Sperber & Wilson,
1995). When the utterance is linguistically
complex and involves a number of contextual
cues to process, we need to go through extensive
inferencing, resulting in a greater processing
load. The universality and generalizability of the
theory make it be applied to many types of
conversational implicatures.

3. Present Research Status
3.1 Research Trend

Based on the analyzing and summarizing of
papers at home and abroad, it is found that the
study on L2  learners’  implicature
comprehension is increasingly mature and
systematic. Besides, it is also found that the
number of domestic studies on second language
learners’ conversational implicature
comprehension is limited compared with abroad
studies.

The focus of research content lies on the extent
to which learners can correctly understand the
conversational implicature, especially the
implied meaning, and the exploration of the role
of cultural background, language contact,
language  proficiency the  correct
understanding of conversational implicature.
Some studies (Lee, 2002; Taguchi, 2002 etc.)
explore the pragmatic strategies needed by L2
learners the correct understanding of
conversational implicature, but few studies
discussed the reasons for misunderstanding or
confusion in implicature comprehension.

in

in

In terms of research tools, there are mainly two
forms of test: 1) Multiple choice reading
comprehension test (Bouton, 1992, 1994, 1999;
Cook & Liddicoat, 2002; Roever, 2006, 2013; Tan,
1998, He, 2012); 2) Multiple choice listening
comprehension test (Garcia, 2004; Taguchi, 2005,
2007, 2013). According to Bachman & Palmer
(1996), one indicator of validity is the degree of
consistency between the test task and the field of
target language use (target language use, TLU),
which can extrapolate learners’ test performance
into real life. In the domain of TLU, the
conversations are often heard, not read. People
cannot grasp the speed of information
transmission in the conversation, and some
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language characteristics of spoken English, such
as discourse marker, parenthesis and so on, will
also appear in the dialogue. Thus, the listening
comprehension task is more likely to elicit a
representative dialogue in the target language
use domain compared with the reading
comprehension task. In order to explore how
learners comprehend conversational
implicature, addition to  reading
comprehension test, Lee (2002) and Taguchi
(2002) used qualitative research tools such as
interview and sound thinking in exploring the
specific strategies learners used the
comprehension process.

in

in

3.2 Participants

The oriented group of empirical research are
mainly college students. College students
include English majors and non-English majors,
as well as foreign students (Chinese language
learners).

The structure of language knowledge and
cognitive level of junior high school students
and primary school students are quite different
from that of college students. Their general
competence to comprehend conversational
implicatures, especially the indirect meaning
and whether and to what extent their pragmatic
comprehension competence can be improved by
implicit and explicit instruction remain to be
investigated. Little research has been done on
these learner groups.

3.3 Research Content

The empirical researches mainly focus on L2
learners’ performance on implicature
comprehension,  factors  influencing L2
conversational implicature comprehension such
as types of conversational implicature, second
language proficiency, and language contact or
exposure as well as strategies used in L2
conversational implicature comprehension.

3.3.1 Learners’ Performance in L2
Conversational Implicature Comprehension
According to Hymes (1972), learners’

performance is the actual instances of learners’
language use in real time. It consists of learners’
observable language behaviors elicited through
some tasks involving learners in interacting with
the target language. Accuracy and speed are two
different dimensions of learners’ performance
(Brumfit, 2000; Schmidt, 1992). Thus, there are
two dimensions of learners’ performance in L2
conversational  implicature = comprehension:



comprehension accuracy and comprehension
speed. Taken together, in the existing literature,
the overwhelming majority of studies (e.g.,
Bouton, 1988; Hagiwara, 2009; Koylii, 2018; Liu
& Huang, 2012; Pratama et al., 2017; Roever et
al., 2014; Sagdig, 2021; Shively et al., 2008; Tai &
Chen, 2021; Taguchi, 2009a; Tan, 1998; Xu, 2019;
Yamanaka, 2003; Yang, 2022; Zughaibi, 2013)
investigated  learners’  performance
comprehending L2 conversational implicatures
only from one dimension: comprehension
accuracy. For example, one of the earliest studies
on L2 learners’ performance in comprehending
conversational implicatures with baseline data
was conducted by Bouton (1988). The study on
English learners’ implicature comprehension
was initiated by Bouton (1988, 1992, 1994, 1999)
(Roever, 2013). He developed a multiple-choice
implicature test to assess L2 learners’
comprehension of conversational implicatures.
The results indicated that non-native speakers
differed significantly from native speakers in
comprehending English conversational
implicatures.

in

Only a limited number of studies to date have
examined L2 conversational implicature
comprehension in terms of both comprehension
accuracy and speed. For instance, Taguchi (2005,
2007, 2008b, 2008d, 2011, 2013, 2019) did a series
of studies on L2 conversational implicature
comprehension in terms of both comprehension
accuracy and speed. For instance, Taguchi (2005)
investigated  Japanese  English  learners’
performance in comprehending conversational
implicatures. The participants were 160 Japanese
English learners. A computerized listening test
was administered to measure their competence
to comprehend conversational implicatures.
Their average response time taken to answer the
items correctly was taken into account.
Generally speaking, the number of studies on
Chinese EFL learners’ performance in terms of
comprehension accuracy and speed were scant.

3.3.2 Factors Influencing L2 Conversational
Implicature Comprehension

The research on conversational implicature
comprehension in cross-cultural context mainly
involves types of conversational implicature,
language contact or exposure, and second
language proficiency.

In terms of types of conversational implicature,
the classification of idiosyncratic conversational
implicature and formulaic conversational
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implicature is widely adopted (Bouton, 1988,
1992; Roever, 2006). Idiosyncratic implicature
refers to relevance-based implicature in a
specific conversation, based on violations of
Grice’s maxim, while formulaic
implicature implies structural, semantic, and
pragmatic phrases such as the pope question
(such as “Is the Pope Catholic?”), indirect
criticism and irony, etc. It is easier for L2
learners to understand Idiosyncratic implicature
(Roever, 2006) than formulaic implicature, but
the latter are less likely to be acquired for them
(Bouton, 1994b). Another type of classification is
made by Taguchi (2005) based on the degree of
conventionality encoded conversational
implicatures. Conversational implicatures were
classified into conventional implicatures and
non-conventional implicatures. Learners has
more difficulties and spend more time to
comprehend non-conventional implicatures
than conventional implicatures, possibly
because the comprehension of non-conventional
implicatures requires a heavier processing load.
The difference lies in the different dimensions of

relevance

in

learners’” performance examined in two
classifications. The studies using Bouton’s (1988,
1994a) classification investigated L2

conversational implicature comprehension only
from the dimension of comprehension accuracy.
In contrast, the studies using Taguchi’s (2005)

classification examined L2 conversational
implicature ~ comprehension  from  two
dimensions: comprehension accuracy and
speed.

In terms of language contact or exposure, there
are several ways to approximate the amount
and/or type of such second language exposure,
including length of residence in the L2 country,
intensity or types of interaction with native
speakers, and whether or not one is in a study
abroad environment versus a typical classroom
environment (Perez & McDonald, 2020). In the
existing literature, several studies (Bouton,
1994b, 1999; Roever, 2005; Roever et al, 2014;
Taguchi, 2008c; Xu et al., 2009; Yamanaka, 2003)
measured language exposure as length of
residence in the target country. Some studies
(Sagdig, 2021; Taguchi, 2008a; Zughaibi, 2013)
defined it in terms of the intensity of interaction
or actual amount of contact with the target
language.  Additionally, =~ Taguchi  (2011)
operationalized it as the experience of studying
abroad. According to Roever (2013), the
comprehension of indirect criticism is positively



correlated with the length of language contact
duration. However, it’s not that the longer of
exposure, the better one performs
comprehension. It is showed that the most
effective time period for the comprehension of
conversational implicature was in the first 17
months, with no significant increase in the
following four years (Bouton, 1994b).

in

As to the influence of language proficiency, there
is no obvious correlation between the overall
language proficiency and conversational
implicature comprehension (Roever, 2006; Tan,
1998; Liu & Huang, 2012), but there are
differences in individual types (such as indirect
criticism) (Roever, 2013). However, there are also
studies revealed that language proficiency is
positively ~ correlated ~ with  implicature
comprehension (He, 2012), or L2 language
proficiency has a significant effect on
comprehension accuracy, but no significant
effect on comprehension speed (Taguchi, 2007).

3.3.3 Strategies Used in L2 Conversational
Implicature Comprehension

Researchers including Chen & Lin (2021), Liang
(2006), Pratama et al. (2019), Taguchi (2002,
2008b), Taguchi et al. (2016), and Xu & Wang
(2014) have explored how L2 learners use
various strategies to comprehend conversational
implicatures. Among the earliest empirical
studies, Taguchi (2002) conducted research
involving eight Japanese EFL learners with
different proficiency levels and asked them to
completed a pragmatic listening task. An
introspective verbal interview was used to
examine the learners” comprehension strategies.
From their responses, six comprehension
strategies were identified: paralinguistic cues,
adjacency pairs, background knowledge, key
word inferencing, logical reasoning, and speaker
intention. The study found that paralinguistic
cues and the rule of adjacency pair were the
most frequently used strategies.

To summarize, research on L2 learners’
strategies for comprehending conversational
implicatures within the field of L2 pragmatics is
limited. Most studies have adopted verbal
reports and questionnaires to gather data.
However, in some cases, there has been a
significant ~ time  delay = between  the
comprehension test and the verbal report in
some research (Taguchi, 2008b; Taguchi et al.,
2016), which can impact the accuracy of the
findings. For example, Taguchi (2008b)
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conducted an introspective interviews a week
after the test, which could potentially affecting
the reliability of the verbal reports due to
memory decay. Additionally, some studies (Xu
& Wang, 2014; Kim, 2014) used questionnaires to
investigate strategy use. These tools may not
accurately capture the participants’ actual
comprehension  processes, as what the
participants’” wrote on the questionnaires may
not fully reflect their real cognitive process.

4. Research Prospect

Having observed these generalizations that
emerge from the past research and based on the
above research status, we conclude this part
with several directions for future research.

4.1 The Studies on Implicature Comprehension
Needs to Be Situated in an Interactional, Interpretive
Work

Previous studies often depicted learners as
passive recipients of information, neglecting
their active role in the process of jointly
interpreting implicatures. Future research could

utilize discourse analysis or conversation
analysis to explore how  participants
collaboratively clarify implicatures during

interaction. Researchers should investigate how
adaptability and contingency play a role as
learners work together to construct meaning
using available resources. Such approaches will
help us to shift the focus from individual
comprehension to the shared understanding
process among participants.

4.2 Longitudinal ~Development of Implicature
Comprehension Needs to Be Investigated

Most existing research has concentrated on
whether learners can understand implied
meanings in L2, with few studies examining
how L2 learners’ comprehension competence
develops over time. The difficulty hierarchy of
different implicature types identified
previous research can suggest which types are
easier and thus appear earlier in development.
However, current studies have mainly focused
on conventional versus non-conventional
implicatures (e.g., Taguchi, 2012), which needs
to be improved in the future. Future research
can introduce other implicature categories to
better track L2 learners’ developmental patterns.

4.3 The Scope of Targeted Participants Needs to Be
Expanded

From the
participants,

in

the
studies

research
have

perspective  of

previous



predominantly paid too much attention to
college students and neglects middle school
students. Given that middle school students
typically have less autonomy in their learning,
so it is important to pay more attention to this
group in their basic education stage and develop
tailored application systems suitable for them. In
view of this, the targeted participants of future
research should be extended to students in the
compulsory education stage, exploring their
pragmatic comprehension competence so as to
enhance the comprehensiveness and
generalizability of the research.

4.4 The Research Scope and Direction Needs to Be
Expanded and Deepened

As most studies on implicature comprehension
L2 investigated learners’ current performance of
pragmatic comprehension, and pragmatic
instructional studies available in the literature
have only focused on testing and analyzing L2
learners” knowledge of speech acts such as
request and suggestion structures, more
instructional researches on conversational
implicatures are needed, which is a key element
in interactional conversations. Such practice will
contribute a lot to the development of students’
overall pragmatic competence.

4.5 SLA Theories Needs to Be Applied to Examine
Implicature Comprehension

Current practices can be advanced by
incorporating theories and insights from SLA
theories. A critical question for future research is
to figure out how implicature comprehension
develops over time. While existing studies have
primarily  focused on factors affecting
comprehension, such as proficiency, study
abroad experiences, and the duration of formal
study, they have not thoroughly investigated the
underlying mechanisms driving this
development. Therefore, SLA theories can be
adopted to identify these mechanisms and help
advance learners’ implicature comprehension
competence. For instance, Schmidt’s (1993)
noticing hypothesis could serve as a framework
for designing instructional studies on
implicature comprehension. Although this
hypothesis has been extensively used in
instructional intervention research comparing
explicit and implicit teaching methods (Taguchi,
2015), its application to implicature teaching is
still limited (Kubota, 1995). Future research is
encouraged to investigate how consciousness
and attention can improve implicature learning
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through  explicit learning  tasks  like
consciousness-raising, input enhancement, and
focus-on-form techniques.

4.6 The Research Tools to Assess Implicature
Comprehension Needs to Innovated

Future research should broaden the research
instrumentation used to assess L2 implicature
comprehension. Previous studies typically relied
on highly controlled, decontextualized listening
or reading tests with researcher-created
dialogues, which limits the generalizability of
the findings in real-world situations. To address
this problem, future research should develop
new assessment tools that better reflect real-life
inferential practices. One promising approach is
to use multimodal input that integrates visual,
auditory, and textual information. According to
Sperber and Wilson (1995), comprehension
involves more than just interpreting linguistic
input; it is a comprehensive process where all
available cues—both linguistic and
non-linguistic—are used together to infer
meaning. To capture this comprehensive
process, instrument design needs to be
innovative. Advances in technology can help
incorporate various contextual cues to simulate
real-life comprehension. Researchers can explore
how learners respond to paralinguistic cues
such as tone of voice, stress, gestures, head nods,
or gaze, and how these cues can be used for
their inferences.

5. Conclusion

In summary, this paper retrieved the academic
journal papers on second language learners’
comprehension of conversational implicatures
and analyzed them from the perspective of
research trend, research subject and research
content. As the results show that: 1) Pragmatic
research on conversational implicature is
becoming increasingly mature and systematic; 2)
The research subjects are primarily college
students, with limited studies on the pragmatic
comprehension of junior high school students
and primary school students; 3) From the
perspective  of interlanguage pragmatics,
research on conversational implicature mainly
explores the factors affecting L2 conversational
implicature comprehension such as types of
conversational implicature, second language
proficiency, and language contact or exposure; 4)
The number of research on conversational
implicature comprehension in China is limited
and the instructional effects on L2 pragmatic
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comprehension is scarcely explored. In terms of
the  future  direction of  implicature
comprehension, it can be concluded that: Firstly,
the studies on implicature comprehension needs
to be situated in an interactional, interpretive
work. Secondly, L2 learners’ longitudinal
development of implicature comprehension
needs to be explored. Thirdly, the scope of
targeted participants needs to be expanded.
Fourthly, the research scope and direction need
to be expanded and deepened. Fifthly, the
application of SLA theories in examining
implicature comprehension may provide more
implications for future research. Last but not the
least, the research tools to assess implicature
comprehension needs to be innovated.

References

Alavi, S. M., Shahsavar, M., & Norouzi, M. H.
(2020). Diagnosing EFL
development of pragmatic competence
implementing  computerized  dynamic
assessment. Language Teaching, 9(1), 117-149.

Alc’on-Soler, E. (2005). Does instruction work
for learning pragmatics in the EFL context.
System, 33(3), 417-435.

Bardovi-Harlig, K. (1999). Exploring the
interlanguage of interlanguage pragmatics:
A research agenda for acquisitional
pragmatics. Language Learning, (4), 677-713.

learners

Birner, B. ]J. (2013) Introduction to Pragmatics.
Chichester: Wiley-Blackwell.

Bouton, L. (1988). A cross-cultural study of
ability to interpret implicatures in English.
World Englishes, (2), 183-196.

Bouton, L. (1994a). Can NNS skill in interpreting
implicature in American English be
improved through explicit instruction? A
pilot study. In L. Bounton & Y. Kachru
(eds.). Pragmatics and Language Learning.
Urbana-Champaign: University of Illinois,
88-108.

Bouton, L. (1994b). Conversational implicature
in a second language: Learned slowly when

not deliberately taught. Journal of
Pragmatics, (2), 157-167.
Bouton, L. (1999). Developing non-native

speaker skills in interpreting conversational
implicatures in English: Explicit teaching
can ease the process. In A. Phakiti, P. Costa,
L. Plonsky & S. Starfield (eds.). The Palgrave
Handbook of Applied Linguistics Research
Methodology. London: Springer Nature

95

Limited, 339-357.

Brown, P, & Levinson, S. C. (1987). Politeness:
Some universals in language usage. Cambridge

University Press.
https://doi.org/10.1515/stuf-1989-0124
Chang, Y. (2011). Interlanguage pragmatic
development: The relation between
pragmalinguistic competence and
sociopragmatic =~ competence.  Language

Sciences, 33, 786-798.

Chenyu, Zhao. (2022). A Review on Second
Language Learners’ Irony Comprehension.
IJLLL, 8(2), 105-110.

Culpeper, J., Mackey, A. & Taguchi, N. (2018).
Second Language Pragmatics: From Theory to
Research. New York: Routledge.

Ellis, R., & Roever, C. (2018). The measurement
of implicit and explicit knowledge. The
Language Learning Journal, 49(2), 160-175.

Ellis, R., Zhu, Y., Shintani, N., & Roever, C.
(2021). A study of Chinese learners’ ability
to comprehend irony. Journal of Pragmatics,
172, 7-20.

Feuerstein, R., Rand, Y., & Rynders, J. E. (1988).
Don’t accept me as I am: Helping retarded
performers excel. Plenum.

Grice, H. P. (1975). Logic and conversation. In P.
Cole & J. Morgan (eds.). Syntax and
semantics 3: Speech acts. New York:
Academic Press, 41-58.

Holtgraves, T. (1999). Comprehending indirect
replies: when and how are their conveyed
meanings activated. Journal of Memory and
Language, (4), 519-540.

Hymes, D. (1966). Language in culture and society.

Harper & Row.
https://doi.org/10.1017/CBO9780511616792
Kim, J. (2014). How Korean EFL learners

understand sarcasm in L2 English. Journal of
Pragmatics, 60, 193-206.

Kim, Y, & Taguchi, N. (2015). Promoting
task-based pragmatics instruction in EFL
classroom contexts: The role of task
complexity. The Modern Language Journal.
99(4), 656-677.

Knight, L., & Edmonds, A. (2023).
Understanding Indirect Meaning: A Close
Replication. Foreign Language Annals.

Koyli, Y. (2018). Comprehension  of
conversational implicatures in L2 English.



. Journal of Linguistics and Communication Studies

Intercultural pragmatics, 3, 373-408.

Kozulin, A. & Garb, E. (2002). Dynamic
assessment of EFL text comprehension.
School  Psychology  International,  23(1),
112-127.

Leech, G. N. (1983). Principle of pragmatics (1st
ed.). Routledge.

Li, S, Tang, X., Taguchi, N., & Xiao, F. (2022).
Effects of linguistic proficiency on speech
act development in L2 Chinese during
study abroad. Study Abroad Research in
Second Language Acquisition and International
Education, 7(1), 116-151.

Liang, W. X. (2006). A study of cognitive
strategies in college students’ conversational
implicit Shandong  Foreign
Language Teaching Journal, (03), 29-33.
doi:10.16482/j.sdwy37-1026.2006.03.010.

Lin, J., Cai, J.,, & Wang, J. (2023). Promoting
learning potential among students of L2

Chinese through dynamic assessment.
Language Assessment Quarterly, 20(28), 66-87.

reasoning.

Liu, J. (2006). Measuring interlanguage pragmatic
knowledge of Chinese EFL learners. Peter Lang.

Liu, J. D. (2006). A test of Chinese students’
English language proficiency. Foreign
Language ‘leaching and Research, (04),
259-265+319.

Liu, J. D, Huang, W. Y. (2012). A study of
Chinese students’” English proficiency and
pragmatic ~ competence  development.
Foreign Languages in China, 9(01), 64-70.

Poehner, M. E., & Lantolf, J. P. (2013). Bringing
the ZPD into the equation: Capturing L2
development during Computerized
Dynamic Assessment (C-DA). Language
Teaching Research, 17(3), 323-342.

Poehner, M. E., & Leontjev, D. (2018). To correct
or to cooperate: Mediational processes and

L2 development. Language Teaching Research,
24(3), 295-316.

Poehner, M. E., Zhang, J., & Lu, X, (2015).
Computerized dynamic assessment (C-DA):
Diagnosing L2 development according to
learner responsiveness to mediation.
Language Testing, 32(3), 337-357.

Qin, T. & van Compernolle, R. A. (2021).
Computerized dynamic assessment of

implicature comprehension in L2 Chinese.
Language Learning & Technology, 25(2), 55-74.

96

Ren, W. (2022). Second Language Pragmatics.
Cambridge: Cambridge University Press.

Roever, C. (2005). Testing ESL Pragmatics.
Frankfurt: Peter Lang.

Roever, C. (2011). Testing of second language
pragmatics: Past and future. Language
Testing, 28(4), 463-481.

Rose, K., & Kasper, G. (2001). Pragmatics in
language teaching. Cambridge University

Press.
Samaie, M. & Arianmanesh, M. (2018).
Comprehension of conversational

implicature in an Iranian EFL context: A
validation study. Journal of Language and
Linguistics Studies, 14, 44-62.

Schauer, G. A. (2009). Interlanguage pragmatic
development:  The study abroad context.
Continuum.

Searle, J. R. (1979). Expression and Meaning:
Studies in the Theory of Speech Acts.
Cambridge: Cambridge University Press.

Shively, R., Menke, M. & Manzon-Omundson, S.
(2008). Perception of irony by L2 learners of
Spanish. Issues in Applied Linguistics, 2,
101-132.

Shrestha, P. N. (2020). Dynamic assessment of
students’ academic writing Vygotskian and
systemic functional linguistic perspectives.
Springer.
https://doi.org/10.1007/978-3-030-55845-1

Sperber, D. & Wilson, D. (1995). Relevance:
Communication and Cognition. Cambridge:
Cambridge University Press.

Sternberg, R. ]., & Grigorenko, E. L. (2002).
Dynamic testing: The nature and measurement

of learning potential. Cambridge University
Press. https://doi.org/2002-01422-000

Taguchi, N. & Bell, N. (2020). Comprehension of
implicatures and humor second
language. In E. Ifantidou & K. P. Schneier
(eds.). Developmental and Clinical Pragmatics.
Berlin: Mouton De Gruyter, 331-359.

Taguchi, N. & Roever, C. (2017). Second Language
Pragmatics. Oxford/New York: Oxford
University Press.

in a

Taguchi, N. (2002). An application of relevance
theory to the analysis of L2 interpretation
processes: the comprehension of indirect
replies. International Review of Applied
Linguistics, (40), 151-176.



. Journal of Linguistics and Communication Studies

Taguchi, N. (2005). Comprehension of implied
meaning in English as a second language.
The Modern Language Journal, (4), 543-562.

Taguchi, N. (2007). Development of speed and
accuracy in pragmatic comprehension in

English as a foreign language. TESOL
Quarterly, (2), 313-338.
Taguchi, N. (2008a). Cognition, language

contact, and development of pragmatic
comprehension in a study-abroad context.
Language Learning, (1), 33-71.

Taguchi, N. (2008b). Pragmatic comprehension
in Japanese as a foreign language. The
Modern Language Journal, (4), 558-576.

Taguchi, N. (2008c). The role of learning
environment in the development of
pragmatic comprehension: A comparison of
gains between EFL and ESL learners. Studies
in Second Language Acquisition, (30), 423-452.

Taguchi, N. (2008d). The effect of working
memory, semantic access, and listening
abilities on the comprehension of
conversational implicatures in L2 English.
Pragmatics and Cognition, (3), 517-538.

Taguchi, N. (2009a). Comprehension of indirect
opinions and refusals in L2 Japanese. In N.
Taguchi (ed.). Pragmatic = Competence.
Berlin/New York: Mouton de Gruyter,
249-273.

Taguchi, N. (2009b).  Corpus-informed
assessment of L2 comprehension of
conversational implicatures. TESOL

Quarterly, (4), 739-750.

Taguchi, N. (2012). Context, individual differences
and  pragmatic  competence. Multilingual
Matters.
https://doi.org/10.21832/9781847696106

Taguchi, N. (2015). Instructed pragmatics at a
glance: Where instructional studies were,
are, and should be going. Language Teaching,
48(1), 1-50.

Taguchi, N. (2019). The Routledge handbook of
second language acquisition and pragmatics.
Routledge.
https://doi.org/10.4324/9781351164085

Taguchi, N. (2023). Collecting and analyzing L2
pragmatic data. In A. Mackey & S. Gass
(eds.), Current approaches in second language
acquisition research. New York:
Wiley-Blackwell.

Taguchi, N. Chen, Y, & Qin, Y. (2022).

97

Metapragmatic knowledge and transfer of

learning across speech acts. Applied
Linguistics.
https://doi.org/10.1093/applin/amac043
Taguchi, N.  Gomez-Laich, P. M., &
Arrufat-Marqués, M. J. (2016).

Comprehension of indirect meaning in
Spanish as a foreign language. Foreign
Language Annals, 49, 677-698.

Taguchi, N. Li S & Liu, Y. (2013).
Comprehension of conversational
implicature in L2 Chinese. Pragmatics and
Cognition, (1), 139-157.

Tai, H. & Chen, Y. (2021). The Effects of L2
Proficiency on Pragmatic Comprehension
and Learner Strategies. Education Sciences, 4,
1-16.

Tan, Z. (1998). Testing and analyzing English
conversational implicit comprehension.
Foreign Language Teaching and Research, (01),
44-48+80.

Thuy Nguyen, M. T., & Pham, T. T. T. (2022).
Instructional effects on L2 pragmatic
comprehension: the case of indirect refusals
and indirect opinions. The Language Learning
Journal, 50(4), 427-442.

Vygotsky, L. S. (1978). Mind in society: The
development of higher psychological processes.
Harvard University Press.
https://doi.org/10.2307/j.ctvjf9vz4

Wei, R. (2015). The effects of corrective feedback
and explicit instruction on English learners’
pragmatic acquisition. Modern  Foreign
Languages, 38(01), 73-82+146.

Yamanaka, J. (2003). Effects of proficiency and
length of residence on the pragmatic
comprehension of Japanese ESL learners.
Second Language Studies, (1), 107-175.

Zhang, J. H. (2017). The effect of language level
on EFL learners’ identification of
non-statutory indirect speech acts. Foreign
Language Education in China, (02), 79-86+98.



